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Abstract 

 
The rapid development of society has also influenced in the development of the education system. The school 

has undergone a change in system and structure, in programs and ideas. The scientific material that is offered 

and the pedagogic staff are the two solid pillars without which the school cannot stand. But the rapid 

development of technology and leaving aside the textbooks, the development and the importance of 

integrating contemporary methodologies, the spread of the online systems and the wide spread of internet 

usage and technological devices, have highlighted the need to resize these two important pillars. Also, the 

development of technology in education, the creation of new digital and effective platforms in the delivery of 

teaching, have found the pedagogical school staff unprepared and their knowledge acquired during their 

studies or their experiences are aging at the same speed, highlighting the inability to match teachers' ICT 

competencies with those of students. 

Meanwhile, in July 2018, Ministry of Education (MASR) decided to ban the use of mobile phones during the 

lessons in the schools all around the country. This decision was accompanied with many debates and 

objections. The modern teaching methodologies aim at raising the creativity, encouraging the innovations, 

independent and critical thinking.  

Covid-19 brought to the forefront the teaching through technologies and the most used device was the mobile 

phone. From this point of view, besides the picture of the present situation, teacher’s knowledge and needs in 

Durres Region, related to the use of technology in the teaching process, this paper is a critical view towards 

these two lines, on one side the decision taken by the Ministry, and on the other side the teaching with 

modern methods, are these two parallel lines or do they exclude each other 

In conclusion, this paper gives recommendations for a modern teaching and for the possibility to use 

technological gadgets, including mobiles or iPads, in order to have a more effective, attractive and 

comprehensive teaching process. 
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INTRODUCTION 

 

Just like in all the country, even in the Durres Region the preuniversity education system is based on the Albanian 

education tradition, functions in accordance with the Constitution of The Albanian Republic, Albanian Legislation 

and it is developed in accordance with the common values of the contemporary education systems and it aims at the 

formation of each individual in order to face the future challenges, to be responsible for the family, the society and 

for the country.  

Since Durres is the second biggest city in terms of population and of geographical area, it has a considerable number 

of public and non public schools. In the public sector there are 11 kindergardens and 73 junior high schools and high 

schools. There are 56 schools junior high from which 36 are located in the villages, 17 high schools from which 8 in 

the villages. From the high schools 4 are joined, 1 is sportive high schools, 1 is vocational high school and 1 is 

technological high school. While in the non public sector there are 2 kindrgardens and 19 junior high and high 

schools, from which 2 are junior high and the others are 12 joined high schools and 3 comprehensive high schools.  

Since the schools that are located closer to the city center have a better opportunity and access in portals and more 

training options, for this papeer, it was thought as more fruitful taking data and information for the needs by the 

pedagogical staff of suburbs and villages, thus there were chosen junior high schools and high schools, vocational 

and comprehensive high schools.  

https://doi.org/10.33807/monte.20211902
mailto:menada_petro@yahoo.com
mailto:ritaloloci@gmail.com


ISSN 2661-2666 (Online) International Scientific Journal Monte (ISJM) DOI:  10.33807/monte.20211902 
Volume 4, (No).2 (2021): April 

102 

 

The schools that will be taken in analysis are thought to be in the public sector. In total, in this analysis are included 

10 schools, 2 of which are junior high and 8 high schools, 2 of which are vocational high school, 1 artistic and 4 

comprehensive. In each of these schools were randomly chosen 18-19 teachers to complete the questionnaries. From 

the chosen target group were 171 teachers, 14 headmasters, 124 of which were females and 74 males that were 

inclujded in the analysis.  

From the analysis, it has resulted that the selected group uses more Facebook (132) and Google (93) and less the 

other networks. The majority of them did not like to share their professional experiences in these networks. It 

resulted by the questionnaries that the chosen group uses technological means and the most used is the laptop or the 

computer (153). Only 9 of them answered that they used other means of technology.  

 

NEEDS ANALYSIS 

 

Although facts coming from researches show that the teacher’s development has a valuable impact on the student 

and his achievements and it is considered as an essential mechanism in the school reform (Darling-Hammond et al, 

1999), effective practices of development have failed to materialize for the majority of teachers, schools and 

districts. 

From the questionnaires, it has resulted that 156 (84,3%) teachers consider themselves well prepared with the 

knowledge they have acquired in the university, and only 5 of them said that they are not well prepared in the 

university related to the work challenges and 24 teachers did not respond to this question.  

In relation to the gap the teachers percept between the acquired competencies in the university and those required in 

the job market, the majority of them think that it is exactly in the lack of approaches of cross-professional 

competence development, and also in the lack of the ability to match the ICT teacher competencies with the 

technology of the new generation of students, in the same way the lack of practical application of the appropriate 

education theory  during their university studies, also the lack of student guidance and career counselling.  

 

 
 

The main incentives to enrol in Continuous Professional Development are: the need for creating effective teaching 

and learning environments (75 teachers), to help pupils develop better their competences (66 teachers), to develop 

ICT teaching skills (63 teachers), to make the school practice more efficient (63), improvement of self-knowledge 

(63), the need for the specific knowledge in everyday work (60), formal need for the professional career (54), to 

make the curricula more attractive (45), to help pupils to better use their learning time (45), to learn about practices 

from around the world (36), to provide an environment for developing new and innovative solutions (27), etc. 

As it can be seen in the following table the majority of teachers do not have any knowledge about computer 

programs. Only a few of them have knowledge and only very few use them.  
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Actual situation in schools and also teachers needs for using ICT in the teaching process.  

 

 
 

From open questions the teachers have added that it is also important for them to train on the use of ICT in teaching 

(57 teachers), new and contemporary methods (48 teachers), the most accurate and effective way of drafting the tests 

(26), acquaintance with new curricula (21), successful implementation of the teaching hours (19), fulfilment of 

portfolio tasks (15), and a better infrastructure (8). 

 

BANNING THE MOBILE PHONES IN SCHOOLS – THE EFFECTIVENESS AND THE OBJECTIONS 

 

While the teachers express their need for trainings in the development of ICT skills, and also the matching of their 

abilities with the student’s abilities, they express the lack of technological infrastructure and when at the same time 

in the developed countries the teaching process is done using educational technological programs such as Moodle, 

Doodle, Google Form, Kahoot, etc. easily downloadable in mobiles, MASR issues the Order no. 493 for the 

prohibition of the mobiles phones during the teaching process for the teachers and students. (MASR 2018).  

Three months later it issues Direction 34 for its application (MASR 2018), according to which for those who will get 

caught using the mobiles, there will be measures taken from schools and students may even be expelled from 

schools while teachers may be suspended. Meanwhile the mobile phones with be taken to the police by the 

responsible structures prescribed in the Direction. In order to take this decision there were no studies carried or any 

evaluation, teachers or students opinion was not taken in consideration and it was advertised as a novelty and a 

direction that will improve the teaching quality and the students results.  

By issuing and applying such a direction, we have accepted that the pedagogical staff in schools are unable to make 

student use the only possible technology they have and which is not bought with public funds, in order to improve 

the teaching process generally speaking, if we take in consideration that students are more attracted by the use of 

their mobile than by the narrative listening of their teacher.  

At the same time we have lost the battle to prepare students for the future and we are keeping them hostage of the 

past. 
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To measure the effectiveness and applicability of this Order, 500 students and 200 teachers from different schools 

were randomly selected. 

The gathered data during the study show that from the 500 contacted students. 90% use the latest mobiles (2015-

2019) and only 10% use older mobiles. 50% of them have a Samsung and 40% an Iphone. 74% say that they do not 

give it to the teachers but tell them they have left them at home, while they secretly use them. 26% have two mobiles 

and keep one and give the other.    

It has resulted that 93% did not have an improvement in their school results, and they even say they talk more to 

each other, since their attention is the same. Students say that in those classes that the teacher makes the teaching 

interesting they follow him with pleasure no matter if they have or not their mobiles, and when they consider the 

classes boring even though they cannot use their mobiles they will be focused in other things, daydreaming or will 

be speaking to their friends. When it comes to teachers using their phones, 99% of students say that teachers do not 

use them during the class period and 30% say that they use mobiles only during recess time, since the teachers 

explain I the same way as before.  

The same questions were addressed to 200 teachers who said that 70% of them have the latest mobiles (2015-2019) 

and 30% have older mobiles. 46% use Samsung and 24% use Iphones. 80% of the teachers give their mobiles in the 

headmaster office and take them during recces time and 20% of them use two mobiles. When it comes to the 

improvement of student’s results, 90% of the teachers say that it does not have any impact, and they even draw 

student’s attention more often now to keep order so they do not quarrel with each other. In relation to the 

improvement of their teaching, 98% of them say that id did not have any impact. 

The Covid-19 pandemic found the education system unprepared and placed school pedagogical staffs facing the 

challenge of technology. Suddenly the whole lesson shifted online and the most used device was the phone. While 

even today (2021) the Order has not been repealed, but by the ministry itself, it is widely accepted that mobile 

phones should be used during online learning.  

Thus from the surveys conducted by MASR (March, 2020), for online teaching it has resulted that 96.8% of 

students, 95.3% of parents and 98.7% of teachers, have been engaged in online teaching. 77.4% of parents claim that 

their children are developing digital competence by applying online learning. 74.1% of teachers agree that they like 

interaction in electronic form, even 88.7% of teachers use video-selfie to determine the teaching contents. 

Despite exploring the virtual classroom platforms that teachers are using at the moment (68.1% claim to have used 

different online platforms), WhatsApp remains the most used online communication by teachers, with 96.4% of 

them. 

88.5% of students agree that they actively communicate with classmates and teachers, in the electronic way. 83.6% 

of them are able to manage their study time effectively and complete their assignments. 90% of them are maximally 

committed to performing the tasks given by teachers, during online learning. 

In general, 74% of teachers and 77.5% of students agree that they like interaction in electronic form. 

Based on survey results (MASR, April 2020), the smartphone is the most widely used device for conducting online 

lessons. About 95.7% of students (36.6% in the village and 59.1% in the city), 96.8% of parents (of whom 31.1% in 

the village and 65.7% in the city) and 95.9% of teachers (of whom 45.8% in the village and 50.1 % in the city) 

develop learning at home using a smart phone (mobile). 

 

CONCLUSIONS AND RECOMMENDATIONS 

 

The results, the above-mentioned data and their interpretation show that the majority of teachers need continuous 

and sustainable trainings. Among other things teachers have expressed their need for trainings on the use of ICT in 

the teaching process, in their abilities to match their ICT knowledge with the knowledge of their students and the 

inclusion of new digital programs in the teaching process.  

The need to create an effective teaching process and teaching environment, making the teaching practices more 

efficient and at the same time a positive work environment, can be achieved by adding funds for the technological 

infrastructure in the schools, including internet and networks, technological tools and teaching programs installation 

and the teacher’s and student’s evaluation without leaving behind the encouragement and the increasing demand of 

the teachers for acquiring digital teaching programs. We should not forget that our schools are overpopulated and 

the classrooms have one teacher for 30-40 students, that is why the number of stude4nts should be reduced and there 

should be more teachers in the classrooms, including the teacher’s assistants.    

At the same time, in a time when it is impossible to spread the digital network all over the country because or high 

costs, teachers and students can use their own digital tools, including their Ipads, Laptops and their mobiles in order 

to improve their teaching process.  
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The majority of schools ask from time-to-time funds form the parents for the different needs of the schools, which 

are often administrative needs, or to help families with special needs. If these funds would be asked to parents in 

order to buy Ipads, or if support would be asked to the businesses, not only by the schools, but mainly by drafting 

education policies by the Ministry, and if the use of mobiles would be allowed, not to talk on the phone but for the 

teaching process, always depending on age and students level, then we would have an improvement of the students’ 

results, pedagogical staff and students would be prepared for this emergency situation, but above all we would have 

a higher teaching quality.   

But in order to achieve all the above mentioned, the problem does not stand neither with the teachers nor with the 

students, but with the drafting of the supporting education policies of the Ministr5y, the recognition of the real 

situation and drafting long term strategies and plans for the schools of the future.  
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